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The objective of this systematic review is to present a critical overview of current studies to
explore issues such as the factors causing EFL learners’ poor oral performance and the teaching
and assessment methods of oral English communication skills (OECSs) for developing tertiary
level learners’ OECSs in EFL contexts. For this purpose, 51 empirical studies of the 2907
retrieved from SpringerLink, SCOPUS, Web of Science, and the Google Scholar database that
were published between 2010 and 2019 in different EFL contexts were analyzed. This study
followed the Preferred Reporting Items for Systematic Review and Meta-analyses (PRISMA)
guidelines and was analyzed thematically using NVIVO 12, followed by the Mendeley reference
management software. Studies that were conducted in native English contexts and non-
empirical studies were excluded from consideration for this study. The findings showed that
the environmental factor was the primary factor for learners’ poor OECS performance in EFL
contexts. For the method of teaching and assessment of learners’ OECSs, the use of technology
is rapidly increasing in different EFL contexts. This study suggests some implications for both
future researchers and academics for developing EFL learners’ oral English communication
skills dealing with environmental, psychological, and linguistic factors along with teaching and
learning resources at the tertiary level in EFL contexts.
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Introduction

For EFL (English as a Foreign Language) learners, gaining mastery over oral English communication skills is
always more challenging than other language skills like reading, listening, and writing. In the Fourth Industrial
Revolution era, the demand for oral English communication skills is inevitably increased for the use of IoT as a
means of communication globally. The word ‘communication’ originated from the Latin word ‘communicare’
(meaning to share), and the French word ‘communis’ (common) means one’s experience sharing with others
(Okoro, 2007). Oliver and Philp (2014) defined oral communication as “the speaking and listening that occurs
in real-time (i.e., in the present) in communicative exchanges (i.e., interactions)” (p. 5). This kind of exchange
depends on the process of meaning-making and understanding of both communicators (Adler & Rodman,
2009). The significance of oral communication skills in mastering a second language was accentuated by Ellis
(2003) when he highlighted that second and foreign language acquisition encompasses the ability to use the
sound and grammar systems to communicate meanings. Oral communication skills make face-to-face
interactions possible, as well as long-distance interactions such as online conversations.

In this techno-drenched world, for maintaining online and offline communication, EFL learners need to be
skilled in oral communication including various vital aspects. In today’s global context, they often need oral
English communication skills for expressing opinions, making arguments, offering explanations, transmitting
information, and making impressions upon others in their personal lives, future workplaces, social interactions,
and political endeavors (Rahman, 2010).

Moreover, it has become an aphorism in EFL contexts that a graduate with a good command of oral English
communication skills has a better opportunity in their professional life than one who does not (Idrus, 2016;
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Kunioshi, Noguchi, Hayashi, & Tojo, 2012). Hence, preparing for the competitive and explosive nature of market
value in both EFL and native contexts, graduates need to improve their skills (Subramaniam & Harun, 2012).
Moreover, OECSs require distinct attention for learning and teaching in education programs for all disciplines
so that students could be operative in both their academic and professional lives (Kunioshi et al., 2012; Malthus
& Lu, 2012; Mitchell & Eng, 2010; Nikolic et al., 2018; Tuomaité & Zajankauskaité, 2017).

However, globalization increasingly demands the scholarly use of English for multiple purposes (Jim, 2018). Despite
the importance of OECSs in the EFL contexts, tertiary-level learners’ oral performance is not up to the mark, and in
some cases it is still incomprehensible (Afshar & Asakereh, 2016). Studies have pointed out a number of factors that
are responsible for developing learners’ OECSs performance in the EFL context(Chen & Goh, 2011; Fitria & Salwa,
2018; Sinwongsuwat, & Bojani¢, 2015; Soomro et al., 2019). Other studies employed different teaching and
assessment methods for bringing innovation to existing traditional teaching and assessment methods in different
EFL contexts for improving tertiary level learners’ oral skills (Darmi & Albion, 2017; Lana et al., 2018)

Thus, the objectives of this systematic literature review (SLR) critically presents an overview of the factors
responsible for the poor oral performance of EFL learners and the methods for teaching and assessing oral
English communication skills at the tertiary level in EFL contexts from published empirical studies from 2010
to 2019 while maintaining the principles of the PRISMA model as inclusion and exclusion criteria of the studies.
The significance of this SLR study is to present different issues like common problems, teaching strategies, and
assessment methods for developing learners’ OECSs in EFL contexts. This study could also provide insights for
EFL policymakers, teachers, and educators to help their learners improve by provising an overview of the
findings of this study for redesigning oral English communication pedagogy for future EFL contexts.

The researchers set the following research questions for this systematic literature review:

1. What are the factors responsible for EFL learners’ poor oral English communication skills performance?

2. What are the teaching methods employed for developing learners’ oral English communication skills in
EFL contexts?

3. What types of assessment methods are employed for developing learners’ oral English communication
skills in EFL contexts?

Materials and Methods
Literature Search

Reputable online databases such as SpringerLink, Scopus, Web of Science, and Google Scholar from 2010
through December 2019 were queried for studies addressing the teaching and learning of oral English
communication skills in EFL contexts. All articles published in native English-speaking countries, those with
non-empirical or anonymous contexts, and articles written earlier than 2010 were excluded. We included
articles related to oral skills, oral communication skills, and oral English communication skills teaching and
learning. Search terms were the phrases “oral communication skills” and “oral English communication skills.”
For only the Google Scholar database, the phrases were kept within an inverted comma for identifying topic
related to literature. The Preferred Reporting Items for Systematic reviews and Meta-Analyses (PRISMA)
guidelines were followed (Moher et al., 2009) for selecting more relevant research studies on the topic and
sorting for scrutiny was done with NVIVO for developing themes systematically on the issues for this study.

Selection of Articles

A PRISMA flow diagram for the search and inclusion/exclusion process is presented in Figure 1. A total of 2907
titles and/or abstracts assembled from the databases were reviewed by the researchers and 2782 articles were
excluded, as they did not address any of the research questions after being screened by their titles. The
remaining 125 were checked for duplicity resulting in 99 useable articles. For finding the most relevant articles
to the SLR questions for full review, the studies such as reviews, conceptual articles, and those that were
conducted in native contexts were excluded from the consideration of the analysis. Finally, 51 studies met the
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criteria of this SLR for quality of evidence and pertinence to the research questions. Some articles were analyzed
for multiple questions.

Figure 1
PRISMA flow diagram
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The preparation phases of the analysis comprised all the processes necessary for the analysis (Figure 2). In the
pre-analysis phase, Mendeley was used for making references database for all the primary studies (n=50). From
the Mendeley, all the articles were exported as .ris files to import into NVIVO 12 software. The imported articles
were classified for ensuring the targeted year of publication and EFL contexts with NVIVO. Then, pre-codes
were developed as primary nodes in NVIVO 12 for learners’ poor performance and teaching and assessment
methods. Under the primary nodes, sub-nodes were built to get a scrutinized analysis of the texts. These nodes
and sub-nodes were the answers to the SLR questions.

Figure 2
Preparing phases of the analysis
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Analysis Phase

All the selected articles conducted in EFL contexts (Figure 3) were prepared for thematic analysis using the
NVIVO program for finding out the answers to the SLR questions. NVIVO is a software program that provides
tools for analyzing qualitative data in qualitative or mixed-method research. Thematic analysis was used to
categorize facts for uncovering meaning (Fereday & Muir-Cochrane, 2006). In this study, thematic analysis was
used to analyse texts for identifying themes pertaining to factors causing learners’ poor performance, teaching
strategies, and assessment methods for developing learners’ OECS performance in EFL contexts. Researchers
believe that if EFL teachers and practitioners understand the factors causing learners’ poor oral performance,
effective teaching strategies, and assessment methods they could concentrate more on developing learners’
oral skills efficiently. Therefore, the SLR is considered indispensable for reviewing all of the related articles
thoroughly and investigating the gathered data via thematic analysis. Consequently, from the SLR questions,
three concepts, such as factors causing learners’ poor performance, teaching strategies, and assessment
methods, were selected as the major themes.Under these themes, there were sub-themes developed such as
learners’ passiveness, limited oral practice, learners’ mixed abilities, and large class sizes for environmental
factors; shyness, confidence, anxiety, and emotions for psychological factors; accuracy, fluency, pronunciation,
low vocabulary levels, and lack of language knowledge for linguistic factors; and teachers’ low efficacy and lack
of teaching resources for teaching resources factors. Similarly, under the theme of teaching methods,
technology-based, task-based, interactive, microteaching and communicative methods were developed as sub-
themes. Finally, for the assessment method, mobile-based, university-based, teacher-based, and mixed-panel
assessment methods were developed as sub-themes. These themes and sub-themes guided the researchers to
reach the objectives of this study.

Figure 3
EFL contexts of the studies
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Results and Discussion

This section illustrates the detailed answers to the SLR questions for this review. The researchers identified the
factors that were responsible for EFL learners’ poor performance in oral English communication, teaching, and
assessment techniques for developing oral skills in EFL contexts from the previous studies. The final section
offers a discussion on insights for dealing with these problems, introducing teaching and assessment techniques
for developing learners’ oral English communication skills in EFL contexts.

Factors for EFL Learners’ Poor Oral English Communication Skills
Based on the analysis of the studies, the results of the first research question are presented in Figure 4. Of
the 51 studies, 34 studies reported different factors that were responsible for developing learners’ oral

skills. The hierarchy chart showed that there were four different factors, e.g., environmental (n=14),
psychological (n=11), linguistic (n=9), and teaching resources (n=2) influencing the development of
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learners’ oral skills at the tertiary level in EFL contexts. The majority of the studies stated that
environmental factors were the prime cause of EFL learners’ oral skills developing. On the other hand, the
fewest number of studies reported that the teaching resources factor was the significant factor for EFL
learners’ oral skills development at the tertiary level.Other studies reported more than one factor. Some of
the sub-factors will be discussed below

Figure 4
Hierarchy chart of the factors

Environmental Factors

Environmental factors refer to the nature of non-native learning and teaching settings. The findings showed
there were four different types of environmental factors: limited oral practice environment (n=9), learner
passiveness (n=3), large class sizes (n=1), and learners’ mixed abilities (n=1). Most of the studies illustrated that
limited opportunities to practice oral skills inside and outside the classroom were the prime environmental
factor for the poor development of EFL learners’ oral skills in EFL contexts (Aeni et al., 2017; Alam & Uddin,
2013; Ella & Dapudong, 2014; Fitria & Salwa, 2018; Ismail et al., 2018; Rahman, 2010). As there was a lack of an
oral practice environment in EFL contexts, learners rarely got the opportunity to practice outside the classroom
(Soomro et al., 2019).

The findings showed that the traditional lecture-based teaching method still existed in the EFL contexts for
teaching oral skills. In this method, learners played passive roles in their lessons and this hindered them from
developing oral communication skills (Abid, 2018; Bruner et al., 2015). Moreover, the findings also showed that
EFL learners were not motivated to learn oral skills. EFL learners’ mixed abilities and inadequate educational
backgrounds were also responsible for their poor performance (Bruner et al., 2015; Soomro et al., 2019). In an EFL
class, there were different levels of learners, e.g., low, mid, and high. Whereas low-level learners tried hard and
lost interest in the end, high-level learners developed quickly and received more attention. The last environmental
factor was large class sizes (Chen & Goh, 2011). Large class sizes were a common phenomenon in many EFL
contexts. In the large classes, it was difficult for the teacher to manage all the learners for engaging in oral tasks.

Under environmental factors, learners’ limited practice, learners’ passiveness, learners’ mixed abilities, and
large class sizes were found to be major causes of poor performance in EFL contexts. Other environmental
factors like the influence of L1 on OECSs and learners’ exposure to OECSs outside the classroom were
unexplored.
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Psychological Factors

The results showed that there were six types of psychological factors, e.g., anxiety (n=3), shyness (n=3), self-
efficacy (n=2), confidence (n=1), emotions (n=1), and reluctance (n=1), that were responsible for causing EFL
learners’ poor OECSs in EFL contexts. Both anxiety and shyness were equally addressed in these studies. Some
studies suggested that anxiety was a crucial psychological factor that led to learners’ disruption, sweating, and
trembling while they were speaking. These were due to a lack of practice inside and outside the classroom,
insufficient vocabulary, low L2 motivation, and fear of criticism (Aeni et al., 2017; Kasbi & Shirvan, 2017;
MacWhinnie & Mitchell, 2017).For developing oral skills, learners’ shyness that resulting from nervousness,
inferiority complexes, and having a fear of doing something wrong, was one of the major psychological factors
in EFL contexts (Aeni et al., 2017; Alam & Uddin, 2013). The findings also showed that EFL learners’ lack of
confidence, resulting from a lack of oral practice and linguistic knowledge, was another challenging factor for
oral skills learning (Fitria & Salwa, 2018).

According to the results, the emotional factor was another psychological factor that emerged from lack of
emotional support from teachers, family members, and friends. The emotional factor influenced female
learners more than male learners in Kazakhstan (Ismail et al., 2018). Additionally, self-efficacy was another
psychological factor related to learners’ aptitudes, attitudes, and aspirations that influenced learners’ oral skill
development (Idrus et al., 2011).Finally, the results showed that learners’ reluctance to speak in English
emerged from a lack of confidence for learning oral skills in EFL contexts (Simon, 2014). All these psychological
factors contributed to learners’ nervousness when they are communicating using oral skills.

Regarding psychological factors, this study found learners’ shyness, anxiety, self-efficacy, reluctance, emotions,
and confidence rather than motivation, nervousness, and fear to speak from the previous studies. The findings
would suggest that more studies need to be addressed in this regard for developing learners’ OECSs.

Linguistic Factors

The results revealed that there were four different types of linguistic factors, e.g., lack of language knowledge (n=4),
accuracy (n=1), fluency (n=2), and low vocabulary (n=1) were responsible for causing EFL learners’ poor OECSs in
EFL contexts. According to the results, learners’ lack of grammatical knowledge was prominent. When learners
spoke, they made mistakes using improper grammar (Chen & Goh, 2011; Soomro et al., 2019; Zukurnain & Kaur,
2014). The other linguistic factor related to accuracy revealed that learners were unable to produce accurate speech
in terms of pronunciation, presentation, and communicating ideas (Alghail & Mahfoodh, 2019). Fluency was a
linguistic factor related to speech rate, spontaneity, and frequency of pauses that was also responsible for EFL
learners’ poor oral skills (Alghail & Mahfoodh, 2019; Onoda, 2014). Finally, EFL learners’ low vocabulary level was
another linguistic factor for hindering the developing oral skills performance (Soomro et al., 2019).

Thus, the findings showed that the lack of language knowledge, fluency, accuracy, pronunciation and vocabulary
were linguistic problems for developing learners’ oral skills. But learners’ problems related to the
suprasegmental features of speech, especially stress and intonation, were not found. Therefore, the findings of
this study would recommend more studies addressing these issues in future research.

Teaching Resources

According to the results, a lack of teaching resources was also a challenging factor for developing learners’ oral
skills at the tertiary level in EFL contexts. The findings reported that teaching resources were related to the
lack of teaching materials and teachers’ efficacy. A lack of teaching materials indicated that textbooks were not
appropriate for developing learners’ oral skills. Moreover, in EFL contexts, there was a lack of audio-video
laboratories and multimedia equipment for teaching-learning oral skills. On the other hand, teachers had low
efficacy as they had a deficiency in oral skills and pedagogical knowledge for developing learners’ oral skills in
EFL contexts (Chen & Goh, 2011). In some cases, both learners’ and teachers’ low efficacy was also responsible
for poor development in learners’ oral skills in EFL contexts (Idrus et al., 2013).

However, some of the other problems related to teaching resources factors, e.g. the curriculum, lesson plans, and
oral lesson activities were not addressed. Thus, this study would suggest focusing on these issues in the future.
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Teaching Methods

Based on the analysis of the studies, the results of the second research question are presented in Figure 5. Of
the 51 studies, 18 studies reported five different types of teaching methods e.g., technology-based (n=9), task-
based (n=7), communicative(n=1), interactive (n=1), and microteaching (n=1) employed for developing learners’
oral skills in different EFL contexts. The findings showed that bringing innovation into traditional teaching
methods for creating a new environment for oral practice inside and outside the classroom was essential for
developing learners’ oral skills (Bunjan & Suppasetseree, 2017; Darmi & Albion, 2017; Subramaniam et al.,
2013).

According to the results, the highest number of studies used different types of technology e.g., online-based
(n=3), tablet (n=1), Skype (n=1), YouTube (n=1), and mobile (n=1) as a teaching tool for developing learners’
oral skills. The study found that technology from audiobooks to language apps helped develop oral skills
through gaining correct pronunciation and the correct use of words in EFL contexts (Lana et al., 2018). The
largest number of studies used online-based teaching methods that supported the virtual language community,
which helped to develop learners’ oral skills (Bunjan & Suppasetseree, 2017; Hart, 2016; Kunioshi et al., 2012).
According to Darmi and Albion (2017), classes that employed mobile-based learning had significant
improvement in enhancing OECSs in Malaysian contexts.

Using tablets in ELT teaching in the Portuguese context, iBook and other educational resources assisted
learners in improving oral skills (Couvaneiro & Pedro, 2015). Integrating Skype with teaching methodologies
was found to be very effective and useful for reducing learner anxiety when attempting to develop oral skills
(Herlo et al., 2017). Moreover, the inclusion of YouTube into the classroom made learners active participants
for learning OECSs (Subramaniam et al., 2013).

Figure 5
Hierarchy chart of teaching method

According to the results, there were five different types of task-based teaching methods, e.g., peer tasks (n=2),
role play (n=2), tasks-based (n=1), language atomization (n=1), and storytelling task-based (n=1) found in
different EFL contexts. Rahman (2010) reported that the task-based approach through involving learners in
different tasks simulating real-life situations assisted EFL learners in enhancing their OECSs. The findings
revealed that task-based teaching with peer-mediated strategies helped to develop learners’ OECSs in
different EFL contexts (Mamo et al., 2015; Tsai, 2019). The role-play teaching method also had a significant
impact on increasing learners’ motivation and confidence for developing OECSs (Nasihah, 2019; Tipmontree
& Tasanameelarp, 2018). The findings showed that the storytelling task-based teaching method was found
useful for the development of adult learners’ oral communication skills in the Nepalese context. (Manzano,
2018).

The results also showed some other teaching methods were used to develop learners’ OECSs in different
contexts. For example, the communicative teaching method (n=1) was found effective for enhancing EFL
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learners’ OECSs. In the Malaysian context, Zukurnain and Kaur (2014) reported that a communication strategy
that promotes spontaneity between speakers to help them agree on meaning in the target language could help
them overcome the challenges faced by learners when learning OECSs. By developing communicative strategies,
EFL learners gained oral competence (Thu et al., 2016).In the context of Kenya, the interactive teaching method
(n=1) used by EFL teachers for providing opportunities for language use, accuracy, proficiency, and immediate
feedback had a positive impact on learners’ OECSs performance (Jessica et al., 2015). In the context of Chile,
microteaching (n=1), which engaged learners actively in the learning session, had an influential impact on
learners’ oral skills development (Herrera & Vielma, 2018).

From the results of this study, there were five different teaching methods found: technology-based, task-based,
microteaching, interactive, and communicative teaching. Although the results illustrated that the trend of
using technology in teaching and learning OECSs in EFL contexts is rapidly increasing, there is still a lack of
evidence for a solid theoretical framework in this regard. There are very few studies that dealt with the specific
problems of learners’ OECSs development using technology. Moreover, there is a need for research into which
technology is suitable for OECS teaching and learning in EFL contexts.

Assessment Methods

The results of data analysis for the third research question showed four different types of assessment methods
(n=4) that were used to evaluate learners’ oral English communication skills in different EFL contexts. They are
presented in Figure 6. They were university-based speaking assessment (n=2), teacher feedback (n=2), mobile-
based feedback (n=1), and a mixed panel assessment method (n=1).

Figure 6
Assessment methods
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The findings illustrated that mobile-based feedback monitored learners’ oral production and the learners
received corrective feedback that enhanced their overall communication performance (Fang, Cassim, Hsu, &
Chen, 2018). Another study reported that teacher-based feedback, which involved the “praisecriticism
suggestion” supported the development of learners’ OECSs performance (Mulualem et al., 2019; Wang et al.,
2017, 2018).In some EFL contexts, like in Indonesia, teacher feedback boosted learners’ oral skills development
(Saefurrohman, 2018). Kernel et al., (2017) reported in their study that mixed panel assessment prepared
students for life after university through multidisciplinary thinking. It also provided self-assessment in which
learners understood their mistakes for future use. In the context of mainland China, a university-based
assessment was useful for eliciting candidate’s oral performances. At the same time, it also revealed that oral
features, e.g., length of turns, choice of words, hesitation markers, and topic coherence, had the potential to
affect the scores of the candidate (Liu & Jia, 2017). Moreover, Gan, Oon, and Davison (2017) reported that
instituition-based assessment made a significant change in developing learners’ oral skills since learners were
familiar with it.

The findings showed that there were few studies found on assessment methods for the evaluation of EFL
learners’ OECSs performance. These methods were university-based assessment, teacher feedback, mobile-
based, the mixed panel assessment methods. This study suggests that more studies are needed on the
assessment method to facilitate learners’ oral performance.
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Limitations and Implications

We reviewed and analyzed empirical studies on the issues surrounding the development of oral skills in EFL
contexts e.g., problems of EFL learners, and teaching and assessment methods, published in the reputable
online databases of SpringerLink, SCOPUS, Web of Science, and Google Scholar from 2010 to 2019. Based on
the analysis, there are four main problems that are responsible for EFL learners’ poor oral English
communication skills, namely environmental, psychological, linguistic, and teaching resource issues. Although
this study found four main problems, there are other problems such as the role of learners’ .1, motivation,
nervousness, stress, intonation, oral activities, lack of authentic materials, and the curriculum that are also
responsible for EFL learners’ oral skills development in EFL contexts but were less studied. This study has
further found that the previous studies dealt with the lack of teachers’ efficacy but no evidence was found
regarding learners’ efficacy as a barrier for EFL learners’ OECSs development. This SLR also found that there is
a lack of evidence on how these problems are solved for developing learners’ OECSs in EFL contexts.

This study also revealed that the integration of technology into teaching methods had a significant impact on
developing EFL learners’ oral skills in EFL contexts. But there is still a lack of studies on the theoretical
perspective of using technology for teaching oral skills in EFL contexts. Moreover, there is still a debate over
which technology is more effective for teaching oral skills in EFL contexts. Finally, this study reported that
there are few studies conducted on assessment methods for evaluating EFL learners’ oral skills. Thus, this study
suggests that it is time to think about how technology can be used effectively to develop EFL learners’ OECS in
EFL contexts since the world is now experiencing the Fourth Industrial Revolution.

Therefore, the findings of this analysis provide a critical and current overview of teaching and learning oral
skills for practical implications for teachers, policymakers, and researchers. We anticipate that the identified
problems and methods could provide insights for academics and practitioners for overcoming the challenges
developing learners’ OECSs in EFL contexts.Moreover, the findings of this study suggest that more empirical
studies are needed to find ways to deal with these problems developing learners’ OECSs in EFL contexts. For
developing learners’ OECS skills, there is a need to innovate oral skills teaching and assessment methods. Thus,
these findings could extend the body of knowledge on language teaching, providing an overview of accumulating
issues like problems and methods for developing EFL learners’ oral English communication skills in EFL
contexts.

Conclusion

Teaching and learning oral English communication skills in an EFL context is a problematic phenomenon for
both teachers and learners. It would be an overstatement to say that EFL learners’ OECS performance at the
tertiary level in the EFL context is up to the mark after their graduation. This systematic literature review
accumulated the factors responsible for EFL learners’ poor OECSs in different EFL contexts. It also shined a
light on the existing scenario for teaching and assessing methods of OECSs in EFL contexts employed in studies
from 2010 to 2019. However, the past research on the factors leading to learners’ poor performance and the
methodfs for the teaching and learning of oral English communication skills in EFL contexts are scattered and
haphazard.

The findings showed that the environmental factor was the primary factor, along with other factors impacting
EFL learners’ poor OECS performance in EFL contexts. The environmental factors entailed learners’ passiveness,
demotivation, mixed abilities, and large class sizes. The psychological factors entailed learners’ anxiety,
shyness, self-efficacy, confidence, emotions, and reluctance.Again, linguistics factors were related to learners’
lack of language knowledge, accuracy, fluency, and low vocabulary levels, whereas a lack of teaching resources
along with the lack of authentic materials for teaching and learning oral skills were also an important finding
of this study for future researchers. Previous studies showed that these factors were explicitly or implicitly
responsible for EFL learners’ poor oral performance.

The findings further illustrated five different types of teaching methods, e.g., technology-based, task-based,

communicative, interactive, and microteaching, employed for developing learners’ oral skills in different EFL
contexts. For the method of teaching learners’ OECSs, the use of technology is rapidly increasing in different
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EFL contexts. Hence, the pedagogical establishment of using technology for teaching and learning oral skills
should be focused on. Furthermore, this study found four different methods of assessment of oral skills:
university-based speaking assessment, teacher feedback, mobile-based feedback, and mixed panel assessment.

For developing EFL learners’ OECS performance, more empirical studies are needed to address these factors for
solutions and innovative teaching and assessment methods. Thus, this study provides insights based on the
discussion of the selected studies for enhancing learners’ oral English communication skills. As OECSs are
important for EFL learners, this study provides a potential foundation for researchers to conduct and implement
more research for dealing with the factors responsible for EFL learners’ poor OECS performance. Nevertheless,
the findings suggest that these factors and methods of teaching and assessment are interrelated for teaching
and learning oral communication skills in EFL contexts. Further studies are needed for integrating and
innovating teaching and assessment methods with the assistance of technology for dealing with the barriers
affecting the development of EFL learners’ oral communication skills in EFL contexts.
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